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a) Introduction

The overall and specific expectations for any course or program are

multiple in nature and vary in importance.  Teachers must examine the overall

expectations and from them determine the enduring understandings.  The enduring

understandings are those which students will carry with them beyond an individual

grade or course of study.  They need to be described in a personal and relevant

context from the point of view of the student.  These enduring understandings

reside in the heart of the curriculum and drive the planning and assessment process.

b) Classroom Practice:
Planning With the End in Mind

Information in this section of the resource document will assist teachers in planning their

course assessments and evaluations.  “Planning With the End in Mind” or “Designing

Down” provides the teacher with a step-by-step approach using a list of questions as a

guide to identify desired results, to determine acceptable evidence and to plan learning

experiences.

When planning the teacher needs to ask...

• What are the enduring understandings?
•  What evidence do I need to gather to show that the students have attained

the enduring understandings?
• Why do I need to gather the evidence?
• How will I gather the evidence?
• How will I communicate and report on the evidence gathered?
• What do I need to think about throughout the process of gathering the

evidence?

Design - (VB)
To have purposes and intentions; to
plan and execute.

— OXFORD ENGLISH DICTIONARY
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Teacher
What evidence do
I need to gather?

Determining
the Grade

Planning
With the
End in Mind

Gathering the
Evidence

Teacher
Why do I need to
gather the
evidence?

Teacher
How will I gather
the evidence?
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“Understanding by Design” Checklist

� What will need to be taught and coached,
and how should it best be taught, in light
of the performance goals?

� Choices about teaching methods are
made after the desired results and
assessments are identified.

Plan Learning
Experiences

Determine the body of assessment evidence
that will allow students to demonstrate the
desired learnings.  This evidence also needs to
enable clear communication among all
stakeholders and to act as a planning guide for
subsequent teaching and learning.

� Determine the performance task and other
summative pieces of assessment.

� Determine the formative pieces of
assessment.

� Determine methods to assess prior
knowledge at the beginning of the unit.

Determine Acceptable
Evidence

� Cluster expectations in the unit or strand.

� Title the clusters.

� Write a statement that articulates the
Enduring Understanding in each cluster.

� Write an Essential Question that involves
thinking, is provocative, has more than one
right answer and can be asked over and
over again throughout the unit.

� Write guiding questions that build toward
being able to answer the Essential
Questions.

Identify Desired
Results

— adapted from Wiggins and McTighe
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� Is asked continuously
throughout the unit.

� Leads towards enduring
understandings.

� Leads to meaningful
assessment.

� Demands rich
demonstration of
learning.

� Provides direction and
focus for the learning
experience.

� Serves as criteria for
determining the level
of learning.

Are most powerful when written from a student perspective,
relative to their experience.

Essential Question Essential Question Essential Question

Expectations

Planning With the End in Mind
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Identifying Desired Results and Assessment
Methods and Strategies

Assessment Types

Traditional quizzes and tests
� Paper / pencil

• Selected-response
• Constructed-response

Performance tasks and projects
� Open-ended
� Complex
� Authentic

Worth being
familiar with

Important to
know and do

“Enduring”
understandings

REFLECTION —

With all the expectations in
this course, how do I filter
them to get to the heart of
what is really important
for my students to learn?
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1. How have early
civilizations affected
modern society?

2. How did the
environment affect
how and where
people lived and
interacted with each
other?

� Provides
direction
and focus for the
learning experience.

� Serves as criteria for
determining the level
of learning.

• the environment affected how and where people lived long ago
• how people lived long ago affects how I live today

Essential Question Essential
Question

Essential Question

Grade Five Social Studies
Overview

The study of heritage and citizenship in Grade 5 focuses on early civilizations.  Students investi-
gate the importance of the environment in shaping these civilizations and identify how various
human needs (e.g. food, shelter) were met. They investigate and describe the influence of early
civilizations on modern society (e.g. with respect to science, technology, language, art, and

government).

Overall Expectations
By the end of Grade 5, students will:

• identify ways in which the natural environment shaped the culture of various early
  civilizations;
• identify physical and social needs of people in early civilizations and compare the
      ways in which these needs were met;

  • describe how the knowledge developed by early civilizations has
affected modern society.

Planning With the End in Mind

Remember
that an

“essential question”
needs to be significant

enough to lead to
meaningful learning

and assessment.
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1. How does Canada’s
diverse geography
affect its internal
relationships?

3. How does Canada’s
diverse geography
affect its relationships
within the global
community?

2. How do global
concerns affect
Canada’s growth and
development?

Essential Question Essential Question Essential Question

Planning With the End in Mind

Grade Nine Geography Applied
CGC 1P

Overview of Course
Geography is an integrative subject that brings a variety of perspectives, both social and physical, to the
study of people, places, and environments around the world.  Knowing where physical, social, or political
events or processes occur helps students gain a spatial perspective on them.  Understanding the processes
that shape the earth and knowing how life-forms interact with the environment allow them to view events
from an ecological perspective. Historic and economic perspectives help students understand the relationship
between people and their environments, as well as interactions that occur among groups of people. Studying
geography, students receive practical guidance for decision making and problem solving in geographic
planning, economic development, and environmental and resource management.  As the world’s economics
become increasingly interdependent, as pressures on the world’s resources mount, and as concerns about
issues such as global warming, urbanization, and population growth escalate, people need to become
geographically literate and able to make informed judgements about environmental and social issues.  The
Grade 9 Geography of Canada course provides students with a foundation in this essential area of learning.

Global Connections
Overall Expectations

By the end of the course, students will:
• demonstrate an understanding of the connections between different parts of Canada, and

between Canada and other countries (e.g. migration, cultural activities, foreign ownership, trade,
aid programs);

• explain how Canada’s diverse geography affects its economic, cultural, and environmental links
to other countries;

• produce research reports on global concerns that affect Canadians
            (e.g., wilderness protection, economic impact of globalization).

� The geography of where I live impacts on my life (e.g. transportations,
communication, economy, clothing, culture, recreation).

Remember
that an

“essential question”
needs to be significant

enough to lead to
meaningful learning

and assessment.
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Why do I need to gather the evidence?

Consider the following.
• What is the purpose of gathering the evidence?

• to determine students’ achievement of the curriculum expectations
  or their learning skills development.
• to assess or evaluate students’ achievement.
• to provide for diagnostic, formative or summative evidence.

• When will I gather the evidence?
• at the beginning of the unit/course for
  diagnostic purposes.
• throughout the unit/course for
  formative purposes.
• at the end of the unit/course for
  summative purposes.

• Are there sufficient and varied
opportunities for students to
demonstrate their learning?

What evidence do I need to gather?

Consider the following.
• What do students need to know and be able to do at the end of the lesson, unit, term

and/or course (based on the provincial curriculum document)?
• What cluster of curriculum expectations are being addressed?
• How do the cluster of curriculum expectations relate to:

• what resides at the heart of the subject/discipline and the underlying focus,
  goal, or purpose of the curriculum for the course?
• the overall expectations or key learnings?
• the achievement chart categories?

• What will the learning look like? What will the students write, say, or do to provide
evidence that they know and can do what is expected?

Worth being
familiar with

Important to
know and do

“Enduring”
understandings

Now that I have identified the enduring understandings...

See
    Section 3:
“   “Gathering
         the
     Evidence”
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“
It’s not teaching that

causes learning.
Attempts by the

learner to perform
cause learning,

dependent on the
quality of feedback

and the opportunities
to use it.

”
(Grant Wiggins)

How will I gather the evidence?

Consider the following.
• What type of evidence needs to be gathered? (i.e., written

evidence, performance evidence and/or oral evidence)
• What assessment method will gather evidence that is valid

and reliable? (i.e., paper pencil tasks, performance tasks, and/
or personal communication tasks)

• What type of assessment task will provide students with the
best opportunity to practice and demonstrate their learning?

• What type of assessment tool is appropriate to the evidence
(related to the curriculum expectations and the achievement
chart) that is being gathered?

• What is sufficient and revealing evidence of learning?
• What resources are necessary?
• Who will gather the evidence? (i.e., self / peer / external /teacher)
• What modifications and/or accommodations need to be

considered for exceptional students?
• How will student achievement and/or learning skills be tracked

over time?
• Does the plan for gathering evidence link to the learning

experiences and instructional strategies?

           See Sections...
 2c: “Accommodations
and
   Modifications”
 3: “Gathering the
        Evidence”
     5: “Learning Skills
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How will I communicate and report on the evidence gathered?

Consider the following.
• With whom do I need to communicate the results of the evidence gathered?

• students
• parents/guardians
• other teachers

Before gathering the evidence:
• Ensure that students understand what they need to know and be able to do.
• Set clear targets by providing students with:

• detailed course outlines;
• clearly explained assessment tasks; and
• examples of student work that represent various levels of achievement.

• Involve students in the development of assessment tasks and tools.

During the process of gathering the evidence, ask yourself:
• Am I telling students what they are doing well and what they must do to improve?
• Are parents consulted on an on-going basis?

After the evidence has been gathered, ask yourself:
• What should I communicate to students and parents?
• Have I used a suitable method to arrive at a final grade?
• Have I commented appropriately on each student’s performance?

“
As life provides

second (and more)
chances, so should

school.

”
  (O’Connor, 1999)

“
Successful learning

depends on
adjustments in

response to
feedback; no task

worth mastering can
be done right in the

first try.

”
(Grant Wiggins)

See Section 6:
“Communication”
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Stage 1 – Identify Desired Results

Enduring Understandings:

What are the enduring understandings the students will carry with them beyond this
unit?  These enduring understandings reside in the heart of the curriculum and drive
the planning and assessment process.  They need to be described in a personal and
relevant context from the point of view of the student.

Essential Question(s):

• What are the “big ideas” ?
• What questions will foster understanding and allow students to apply their

learning?
• What misunderstandings are predictable?

Students will know…                                  Students will be able to…

• What key knowledge and skills will students acquire as a result of this unit?
• What should they eventually be able to do as a result of such knowledge and

skill?

Stage 2 – Determine Acceptable Evidence

Performance Task(s):
• Through what authentic performance task

will a student demonstrate the desired
understandings?

• By what criteria will “performances of
understanding” be judged”?

Stage 3 – Plan Learning Activities

Learning Activities:
• What learning experiences and instruction will enable students to achieve the

desired results?  How will the design –

• help the students know where the unit is going and what is
expected.

• hook all students and hold their interest.
• equip students, help them experience the key ideas, and explore

the issues.
• provide opportunities to rethink and revise their understandings

and work.
• allow students to evaluate their work and its implications.
• be tailored (personalized) to the different needs, interests,

abilities of learners.
• be organized to maximize initial and sustained engagement as

well as effective learning.

Other Evidence:
• Through what other evidence

(e.g. quizzes, test, academic
prompts, observations,
journals, etc.) will students
demonstrate achievement of
the desired results?

• How will students reflect upon
and self-assess their learning?

Adapted from ASCD, Wiggins and McTighe, 2002.
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Stage 1 – Identify Desired Results

Enduring Understandings:

Essential Question(s):
•

Students will know…                                  Students will be able to…

•

Stage 2 – Determine Acceptable Evidence

Performance Task(s):
•

Stage 3 – Plan Learning Activities

Learning Activities:
•

Other Evidence:
•

Adapted from ASCD, Wiggins and McTighe, 2002.
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Assessment Plan

Structures have a specific form and function that relates directly to the forces they
are designed to withstand.  Mechanisms use, create or transfer motion to perform a
specific function.

Enduring Understanding

The various ways objects
move can be grouped
and classified.

Mechanisms (e.g. wheel
and axle, lever, hinges)
create and transfer.

Forces (e.g. gravity, friction)
can start, stop or alter the
movement of mechanisms.

The inquiry process
begins by identifying a
need and developing
testable questions.

The design process uses
pre-planning based on
scientific concepts to
build something useful.

Answers are based on
observations and
communicated in an
appropriate way.

Grade 2 Structures and Mechanisms

Making
a toy.

Making
a toy.

Making
a toy.

Making
a toy.

Making
a toy.

Making
a toy.

Journal

BLM 2.4.1

Journal

BLM 2.10.1

BLM 2.6.1

Journal

BLM 2.2.1

BLM 2.6.1

Move a
load

BLM 2.12.2

Pulley

Journal

Pulleys

Machines

Pulley

Summative Formative Diagnostic

BLM 2.11.1

BLM 2.7.1

BLM 2.11.1

BLM 2.1.1

BLM 2.1.1

BLM 2.1.1

Reporting Learning
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    Why do
I  need to
know and be
able to do
       this?

         When
 do I need to
show what
  I’ve learned?

How will I
know how
well I’ve
done?

What do I
      need to
        to do
         next?

What do
 I need to

know and be
able to do?

How will I
demonstrate
     what I know
    and can do?

Students’ Questions
Planning With the
End in Mind
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c) Accommodations and Modifications

If the purpose of assessment is to allow students to demonstrate their knowledge and

understanding and thereby improve their learning, then it is incumbent upon teachers
to allow students the best possible means of demonstrating their learning.  We need a
clarification of terms to speak a common language.

Very rarely do the curriculum expectations deal with learning within a specified amount
of time or with memorization of things such as mathematical or scientific formulae.
Thus, providing students with additional time or a printed list of formulae or a calculator
does not affect the student’s achievement of the curriculum expectations.

Accommodations refer to the teaching strategies, supports and/or services that are
required in order for the student to access the curriculum and demonstrate learning.
Accommodations do not alter the provincial learning expectations for the grade
level (i.e. accommodations do not affect the integrity of the course).

Key Features of Accommodations

• Accommodation to process could include such things as recorded books, a
reading buddy, or a mathematics grid.

• Accommodation to product could include such things as an oral report, group
presentation or illustrated project.

• Accommodation to evaluation could include such things as providing
additional time, oral testing or open-book testing.

• Accommodation to environment could include such things as providing
preferred seating or study carrel.

• Accommodations may include assistive technology such as text
reader, voice recognition software or text scanner.

Consider the metaphor of a house: redecorating,
rearranging furniture, installing ramps or handholds, no-
slip mats, safety system; that is, enhancing or improving
without structural changes.

Modifications refer to the changes made to the grade-level expectations
from the Ontario Curriculum for a subject or course in order to meet the needs of
the student.  Modifications are necessary when the regular curriculum is
inappropriate to the level of the student’s abilities.  Modified expectations may be
drawn from a grade below the current placement, and/or may include significant
changes to the number and/or complexity of the grade-level expectations.  They
will be outlined in the IEP and will include the knowledge and skills in a particular
subject or course at a specific grade level.

“A representative sample of the student’s learning expectations in each subject,
course or skill area must be recorded in the IEP.  Learning expectations need not
be recorded in the IEP if the student is working on provincial curriculum
expectations at the regular grade level.”

(Individual Education Plans, Ministry of Education, 2000, p. 10)
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Key Features of Modifications

• Modification to expectations – significantly below grade level.
• Modification to focus of instruction – functional academics or essential

skills.
• Degree of modification – consider duration, intensity and frequency

(Ask yourself, “What’s the DIFFERENCE?” – how does this child’s
program differ in intensity over time?)

Consider the metaphor of a house: restructuring, moving walls, adding
a room; that is, changing the look or function of some or all of the
structure.

(From ETFO, Special Education in the Regular Classroom, Winter, 2003)

Transfer of Information:
Recommended Best Practices —

Information Sharing?

When students require accommodations and/or
modifications to improve and demonstrate their learning, it is imperative that
a description of the accommodations and/or modifications travel with the
student to the next grade or school.  For students who are formally identified,
or who have an IEP (Individual Education Plan), the information about
accommodations and modifications is included in the IEP, which is reviewed
at least annually. For students who require only accommodations or who
don’t have an IEP, a Bluewater District School Board Program Plan (see
Section 2 Appendix) should be used to record the accommodations required
for success.  Both the IEP and the Program Plan need to be discussed,
developed and shared with parents.  IEPs and Program Plans are also stored
in the OSR (Ontario Student Record).  Each of the student’s teachers must
have a copy of the IEP or Program Plan.

How will I know when accommodations are required?

Each student should receive accommodations, whenever
necessary, to allow him/her to demonstrate his/her achievement
of the expectations, if they improve the student’s learning.

Accommodations are listed in an IEP or Program Plan, but for the student
without an IEP or a Program Plan the following should be considered.

Are my methods accurately assessing what I see in class?
When teachers reflect on their assessment practices, they realize there are
some students who perform better on informal classroom assessments than
more formal summative assessments.  Sometimes student achievement is
limited by the time available, for example, on a paper and pencil assessment.
Accommodations may be required to accurately assess student achievement
of the expectations by providing additional time.

.



SECTION 2

– 18  18  18  18  18 –––––

If continuous learning and improvement of student performance doesn’t occur,
teachers need to reflect on their instructional and assessment practices, and
determine if the student requires accommodations to demonstrate his/her
achievement.  If a teacher observes that there is a significant discrepancy
between what the student knows based on class discussion, informal
conferences, etc. and his/her achievement on formal assessments, then
accommodations should be considered.

Effective teachers consistently provide accommodations in the
classroom to meet the needs of every student.  Teachers need to use
professional judgement in determining the extent of the accommodations
necessary for every student to be successful.  When extensive
accommodations are necessary a Program Plan should be developed in
consultation with the school resource team, student and parents.

Grading:

Providing accommodations does not affect the determination of the
student’s grade.

Accommodations may be provided in any of the following three areas:
• Environment (e.g.  quiet workspace, minimize distractions)
• Instruction (e.g.  use of computer, modeling, graphic organizers,

pre-teaching vocabulary
• Assessment and Evaluation (e.g. scribing, quiet workspace,

paraphrasing directions, prompting, cueing)

Assessment Accommodations:
Setting

• Individual or small group setting in a
separate location or familiar space

• Individual study carrels
• Preferential seating within the

regular classroom
• Special lighting
• Assistive devices or adaptive

equipment (keyboarding, computer)

Timing
• Additional time
• Periodic supervised breaks
• Prompts to draw the student’s

attention back to the assessment

Presentation and Test Format
• Repetition of instruction
• Paraphrase instructions or

questions
• Cueing
• Oral reading of questions
• Text to voice software (e.g. Kurzweil)
• Audio version
• Altering the types of question format

used (e.g. comparison essay vs.
comparison chart)

SECTION 2
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For a more
extensive list of

accommodations or
to test your

knowledge of
accommodations

and modifications,
refer to the Section

2 appendix.



SECTION 2

– 19  19  19  19  19 –––––

SECTION 2

– 19  19  19  19  19 –––––

• Reducing the choices in a paper and pencil multiple choice test
• Providing additional choice (e.g. write one of three essays)
• Increasing emphasis on performance tasks options

Response Format
• Extra space for written responses
• Text to voice software (e.g. “Dragon Naturally Speaking”)
• Scribing
• Oral response

Modifications:

If a student is not consistently demonstrating limited (Level One) achievement of the
grade level learning expectations, even with accommodations as outlined in the Program
Plan, modifications may be required.  The student must be referred to the school resource
team for determining the best course of action to help the student learn.
Next steps may include:

• Revisions to the Program Plan
• Collecting and collating additional data (e.g. OSR review, results of CTCS

(Canadian Test of Cognitive Skills), CAT (Canadian Achievement Test) scores,
report card data)

• Consultation with and/or referral to Student Services support staff, (e.g. speech
and language assessment)

• Development of an IEP

Grading and Reporting:

If the student has only a Program Plan, the IEP box on the provincial report card
is not checked.  IF THE STUDENT HAS AN INDIVIDUAL EDUCATION PLAN
THAT PERTAINS TO A PARTICULAR SUBJECT OR COURSE, THEN THE IEP
BOX MUST BE CHECKED FOR THAT PARTICULAR SUBJECT OR COURSE
REGARDLESS OF WHETHER OR NOT THE IEP CONTAINS ACCOMMODA-
TIONS AND MODIFICATIONS.

Guide to the Provincial Report Card Grades 1-8
If the student has an IEP that applies to a particular strand/subject, check the IEP
box for that subject.  If the expectations in the IEP are based on The Ontario
Curriculum, Grades 1-8 BUT VARY FROM THE EXPECTATIONS OF THE
REGULAR PROGRAM FOR THE GRADE, THE FOLLOWING STATEMENT
MUST APPEAR in the Strengths/Weaknesses/Next Steps section: “The (grade/
mark) for (strand/subject) is based on achievement of the expectations in the IEP,
which vary from the Grade ___ expectations.”
In instances where expectations are not drawn from The Ontario Curriculum , a
student’s progress may be reported on the report card or in a different format
(e.g., IEP, anecdotal).  In very few instances, where none of the expectations in
The Ontario Curriculum Grades 1-8 form the basis of the student’s program, an
alternative format may be used to record achievement (i.e. the DL (Developmental
Learning) report card).  Indicate the student’s achievement relative to the
expectations identified in the IEP, and comment on strengths, weaknesses and
next steps.  The use of the Provincial Report Card response form (i.e. page 3) is
recommended for student/parent use wherever possible.
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Guide to the Provincial Report Card Grades 9-12
If some of the student’s learning expectations for a course are modified from the
curriculum expectations, but the student is working towards a credit for the course,
it is sufficient simply to check the IEP box. If, however, the student’s learning
expectations are modified to such an extent that the principal deems that a credit
will not be granted for the course (see section 7.12 of Ontario Secondary Schools,
Grades 9 to 12: Program and Diploma Requirements,1999 ) or if the expectations
are alternatives to the curriculum expectations, the following statement must be
included in the “Comments” section (along with comments about the student’s
achievement): “This percentage grade is based on achievement of the expectations
specified in the IEP, which differ significantly from the curriculum expectations for
the course.”
If the student is not working towards a credit in the course, enter a zero (0) in
the “Credit Earned” column.

Accommodations and Modifications FAQs

1. Is an IPRC (Identification, Placement and
Review Committee) process required for a
student to receive accommodations?
No.  Any student to whom any accommodation
would allow him/her to better demonstrate his/
her knowledge of the curriculum expectations should
be given the accommodation. We want the student to demonstrate his/her
learning to the best of his/her ability.

2. Is an IPRC (Identification, Placement and Review Committee) process required
for a student to receive modifications?
No – but a student must have an IEP (Individual Education Plan) that describes the
modifications and the IEP box must be checked on the report card at grading and
reporting time.

3. If a student has an IEP and is in a regular class (e.g. Grade 9 art), but working
on fewer than required expectations for each unit or the depth of each
expectation is less (and therefore modified), how is a classroom teacher
supposed to assess and evaluate the student?
The student is evaluated relative to the curriculum expectations. In the example
given, the overall expectations that are being modified need to be delineated in the
IEP and the assessment and evaluation are based on these modified expectations.
This can mean that a student gets a higher level, based on his/her performance on a
reduced set of expectations, but the IEP box must be checked on the report card.

4. Please explain how students on an IEP are evaluated.
The evaluation process for students with modified curriculum expectations is the
same as for every student. There is no other set of rules. If a teacher understands
clearly the four categories of learning and four levels of achievement and provides
opportunities for ALL students to demonstrate work at the four levels, then the problem
disappears. This is differentiated instruction.
At the secondary level, if a student is unable to work successfully at a level one
(limited), even with modified curriculum expectations within that grade level of the
curriculum, then he/she is not to receive a credit. The mark is the mark is the mark.
Teachers report what the student demonstrates – including if some modifications
have been made.
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5. Do we still use the levels 1 to 4 and Categories of Knowledge and Skills?
Yes – The Achievement Chart related to each curriculum policy document is the
standards-based criterion we have in Ontario and is to be used for all assessment
and evaluation, grading and reporting.

6. If a student is receiving modifications, how should this be reflected on his/her
IEP?
The IEP is the legal requirement that delineates the modifications. In the case of a
specific subject/course, the IEP needs to identify the overall expectations from the
curriculum document that the teacher plans to teach, and to assess and evaluate the
student. The ministry sees the IEP as the “translation document” for the report card.
In the case of modified expectations, the mark is based on the student’s demonstration
level of the expectations relative to the four categories of learning (i.e., Knowledge,
Thinking and Inquiry, Communication and Application).  It’s the same process as for
every other student, just a different set of expectations/criteria.

7. In secondary school courses, at what point are the modifications to the course
expectations (listed in the IEP) so significant that the student is no longer
working for credit.  Is this a quantitative measurement? (e.g.  when 40% of the
expectations are modified?)
There is no hard and fast rule for determining if modifications to the course
expectations are so significant that granting a credit for the course is questionable.
There is no definitive percentage of expectations modified that justifies whether the
credit is grantable or not.  However, we do need to maintain some integrity in the
process. The course must be a true representation of the material that is mandated.
Thinking about the student relative to the 30% final evaluation, (e.g. final performance,
paper and pencil etc...) is a good barometer.  The final assessment tasks do not
cover every specific expectation for the course. Rather, they are to be a rich
assessment task that gives a clear picture of the student’s ability to demonstrate to
some level the enduring expectations for the course. If the student who receives
modifications could not pass the final evaluation, even with all appropriate
accommodations, then it would be doubtful that the student had even a limited mastery
of enough of the enduring course expectations to earn the credit. Ultimately, the
decision falls upon the principal, with input from the classroom teacher, as to whether
an IEP outlining modifications to the expectations for a particular course in which a
student is enrolled will be offered for credit or not.

8. If a secondary student is taking a Grade 9 locally developed compulsory course
(eg. Essential English) and demonstrates performance at level 4 in all four
categories, would he/she get a (e.g.) 85-89 on the report card OR does he/she
earn a level 1 because this course is based on the elementary grade 6 to 8
language expectations?
A locally developed compulsory course is a legitimate course approved for individual
Boards by the Ministry. The locally developed compulsory courses, sometimes referred
to as “Essential” are designed to help secondary students upgrade their knowledge
and skills by re-visiting expectations from earlier grades, usually expectations from
grade 6-8. A student enrolled in a locally developed course is to be graded using the
Locally Developed Achievement Chart assessment and evaluation rubric, which is
included with each locally developed course document.
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d) Frequently Asked Questions

1. Where do curriculum expectations fit into the planning process?

The curriculum expectations represent:
• what the student will be expected to know and be able to do by the end of the course; and
• what the teacher will be looking for during the student demonstration of  learning.

The curriculum expectations are the foundation for planning and should be considered
first when planning a course, unit, or lesson.   When teachers have a good understanding
of the expected learning, they are better prepared to make good decisions regarding:
• how much evidence they will need to assess and evaluate students; and
• the best assessment methods (e.g., paper/pencil, performance task, personal communication,

etc.) to provide students with opportunities to learn and practice before being expected to
demonstrate the learning;

• the best assessment tools (e.g., rubric, checklist, marking scheme, rating scale, anecdotal
comments, etc.) to collect the appropriate evidence of the student’s learning; and

• how to involve students, using self and peer assessment in the assessment process, to improve
their learning.

2. Do students need to demonstrate achievement of all curriculum expectations?

All subject/discipline curriculum documents include the following: “ensure that all the
expectations are accounted for in instruction, and that achievement of the expectations
is assessed within the appropriate categories”.
• All curriculum expectations are not created equally.
• Teachers need to determine which curriculum expectations should be assessed and which

ones should be evaluated.
• Teachers should consider the following questions to make wise decisions regarding teaching/

learning and assessment/evaluation emphasis:
• What resides in the heart of the subject/discipline and is the underlying focus, goal, or purpose

of the curriculum for the course?
• What in the curriculum is critical for the student to know and be able to do and will have enduring

value beyond the classroom?
• Some curriculum expectations can be addressed in one lesson while other expectations will be

assessed on an ongoing basis throughout the course (i.e., simple knowledge of facts versus
developing an understanding of concepts; the demonstration of a discrete skill versus the
application of skills integrated into a performance).

• Rather than addressing each curriculum expectation separately, it is more manageable to cluster
expectations into groupings that represent key learning for the course (i.e., some specific
expectations can be clustered and connected to overall expectations which represent broader
and more significant learning in some curriculum documents).

3. What is the difference between accommodation and modification?

Accommodations:
• refer to the teaching strategies, supports, and/or services that are required in order for a student

to access the curriculum and demonstrate learning
• accommodations do not alter the provincial curriculum expectations for the grade

Modifications:
• are modified expectations
• refer to the changes made to the grade level expectations from the Ontario curriculum for a
subject or course in order to meet the needs of the student

• may be drawn from a different grade level, above or below the student’s current grade placement
• may also include significant changes, an increase or decrease, to the number and/or complexity
of the regular grade level curriculum expectations

✍
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